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The Educational Field Service at Fort Hays Kansas 
State College was organized to provide service to schools 
in western Kansas. Much of the research, calculation, and 
evaluation i s done by graduate students under the guidance 
of college consultants and this paper is designed to show a 
step by step procedure of the processe~ involved in carrying 
out an Educational Field Service Survey. It is hoped that 
this report will be of par ticular value to those students 
working with the Fort Hays Kansas State College Educational 
Fieli Service but it may also offer suggestions for any 
stuJ.ies requiring the conducting of curriculum evaluations 
in the public schools. 
Studies by the Ejucational Fielu Service are done at 
the reauest of school boards who ·wish to have the buils.iing 
faciliti e s and curriculum of their local schools evaluated 
anu recommeniations for improvement then made . 
This report will not cover the t echniques and proce-
dures used in evaluating building facilities. It will be 
limiteJ to the procedures and techniques employed in con-
ducting a Fort Hays Kansas State College curriculum evalu-
ation in public schools and will inclu~e some criteria for 
checking drafts of final curriculum r eports. 
Graduate students from the Department of Education 
at tort Hays Kansas State College assist the d irectors of 
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the Educational Field Service in administ ering and evaluating 
a statement of objectives known as the Behavioral Outcomes 
Q- Sort, which will be explained later in this r eport. They 
also help pres ent materials an outlines to the t eachers of 
the school being evaluated , and offer methods an~ s ugges tions 
on compl 0 ting them . After the teachers have comple ted the s e 
outlines, showing what i s being taught on various grade 
levels , the graduate students place this information on a 
flow chart which will show what is be ing taught in a given 
ubject or area from the first graue through the tweJfth . 
The information obtained in this manner is sent to subject 
matter snecialists from Fort Hays Kans a s State College who 
analyze the program in terms of content, time allotment, and 
method of teaching anJ make recommenJations f c._• curricular 
imurovemPnt . The graJuate students then condense and organ-
ize this material into th2 final r eoort. 
In this manner a close-working r elationship can be 
developed between the colle ge and local operating school 
systems in western Kansas . Also, by having subj ct matter 
specialists at Fort Hays ~tate College assist in various 
areas , these school systems can enjoy the benefits of indi-
vidual help with th ir ovm particular problems . 
The developmE.-nt of a curriculum evaluative r e•:)Ort 
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consist s of the following step by step procedure . 
1 . Administering the Behavioral Outcomes Q- Sort 
and Re lative Responsibility ~uestionnaire . 
2 . De termining the results of the questionnaire . 
3. Explanation of the results of the questionnaire . 
4 . Presentation of curriculum information gathering 
devices . 
5. Evaluating the curriculum data . 
6 . Presenting curriculum evaluative data to college 
consultants . 
7. Writing the final curriculum reuort . 
8 . Checking the drafts of final curriculum reoort . 
CHAPTER II 
UTC ME 3 Q-S0 T 
AND .-IBLAT IVE RE:5 1 HBilITY EVALUATION I 'T .UME3T-:i 
Before a study is startej in a school system the 
eJ ucational objectives of that particular school and commun-
ity should be determined . These objectives must be in 
specific t erms so that an evaluation of the educational 
program can determine how well these objectives are being 
achieved . 
I . DMINI ..,T"S3I'TG THE QUESTIONNAirlE 
The questionnaire now being used by the Educational 
Field Service to determine these objectives was developed 
by William ~amsey at Colorado State College in 1959 and is 
called the Behavioral Outcomes Q-Sort Ques tionn2 -i_re . It 
contains the following sixty statements considerea to be 
desirable behavior on the part of a high school graduate. 
1 . Participates in artistic and aesthetic activities. 
2 . Understands the basic facts concerning health 
and disease . 
3. Is a participant and snectator in many snorts 
and other pastines . 
4 . Works well with others holding differing views, 
still maintaining hiw own views, ideas, and 
standards . 
5. Works to improve the health of the community . 
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6 . Can read the English language with understanding . 
7. Knows satisfaction and pride in good workmanship . 
8 . Is skilled in homemaking . 
9 . Enjoys a sincere and varied social life . 
10 . Understands the requirements and opportunities 
for various jobs . 
11 . Maintains democratic family relationships . 
12 . Has moral values to give direction to his ovm 
life . 
13 . Has a command of social courtesies and skills 
needed in interpersonal relationships . 
14 . Uses some leisure time to read for pleasure and 
information . 
15 . 1upreciates beauty . 
16 . Protects his own health and that of his dependents . 
17 . Is skilled in listening and observing . 
18 . Is especially careful to apply the principle of 
full respect of the personality of the individ-
ual when he represents cultural , r cial , and 
religious interests different from his o"m • 
19 . Can work and nlay with others . 
20 . Is skilled in social behavior . 
21 . Has recognized his own potential and accepted his 
limitations . 
22 . Takes anpronriate measures to safeguard his economic 
interests . 
23 . Understands the importance of the use, management, 
and conservation of natural resources . 
24 . Appreciates the social value of various kinds of 
work . 
25 . Can write the English language clearly . 
26 . Has an interest in and respect for his fellow 
man . 
27 . Has resnect for the law . 
28 . rlecognizes the family as a social institution . 
29 . Can speak the English language clearly . 
30 . Has some literate tastes and standards . 
31 . Understands the merits of the free economic 
system . 
32 . Understands in a general way the basic facts 
of heredity and eugenics . 
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33 . Has developed his specialized academic talents . 
34. Has developed his creative talents . 
35 . Has an understanding of scientific advances and 
their contribution to the general welfare . 
36 . Understands the major problems and issues facing 
us in our relations with other peoples of the 
world . 
37 . necognizes the discrepancies between Jemocratic 
ideals and practices . 
38 . Has an understanding of the way public o~inion 
is formed . 
39 . Understands competing econoth ic systems, such as 
communism . 
40 . Has a desire for learning . 
41 . Understands social structures and social processes . 
42 . Has standards to guide his expenditures of money 
in personal living . 
43 . Has a sense of historical time and of cultural 
perspective . 
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44 . Has a basic knowledge about the various sciences . 
45 . Understands how he can act to bring about orderly 
change to make practice closer to our ideal 
of the democratic process . 
46 . Has developed specialized vocational competency. 
47 . Becomes a good member of work groups . 
48 . Prepares defenses against propaganda. 
49. Understands the scientific method and its appli-
cation to problem-solving . 
50 . Has an understanding of the Constitution and 
government of the United States . 
51 . Has selected his occupation . 
52 . Has develoned specialized non-academic talents 
such as art, music, and athletics . 
53 . Resnects honest difference of opinion . 
54. Can read and write at least one foreign language . 
55 . Accents his civic duties . 
56 . Has some opinions on economic affajrs of the com-
munity and its organizations and institutions 
based on his study of them . 
57 . Is sensitive to the disparities of human circum-
stance . 
58. Has had volunteer work experience related to 
occupational choice . 
59 . Solves his problems of counting and calculating . 
60 . Has developed his intellectual ability. 
Respondents are requested to assign the responsibility 
for attaining the desirable behavior reflected in these state-
ments to the s chool, the home , the other agencies of the 
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community, or a comoination of those agencies mentioned . 
Various groups--including the board of education, teachers, 
administrators, high school seniors, parents, and other 
patrons--are asked to complete the questionnaire in order 
that a comparison may be made regarding what various age 
groups and segments of the community consider to be desirable 
attributes in the high school graduate . 
The graduate student administering the questionnaire 
asks each individual to arrange the sixty statements in an 
order of importance and to indicate the responsibility of the 
school in developing the specific behavior mentioned in each 
statement. The instructions for arranging the statements in 
order of importance should include the following statements: 
1. Each of the sixty statements concerns a behavioral 
outcome which should describe what you feel is 
desirable behavior in the individual. 
2 . Give the high marks (there is a choice from 1 
through 9) to the most imJortant items which, 
in your opinion, describe the high school 
graduate . 
3. Give the low marks to the least important items. 
4. You should consider this question in evaluating 
each statement: Should public school graduates 
have this skill, knowledge, or awareness? 
In addition to arranging the statements in order of 
importance, the individuals completing the questionnaire are 
also asked to indicate whether they feel it is the responsi-
bility of the school to develop the specific behavior mentioned 
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in each statement. The instructions which should be given 
for completing this form are as follows : 
1 . If you feel this specific behavior is a maior 
responsibility of the school not shared to 
any great extent by other social agencies 
such as the community or home , mark the item 
with a 11 1. 11 
2 . If you feel the behavior is a major res onsibi~ity 
of the school but shared by the home, commun-
ity, or other social agencies, mark the item 
with a 11 2 . 11 
3. If the soecific behavior is some resnonsibility 
of the school but the L jor responsibility of 
the horn, community, or other social agencies, 
mark the item with a 11 3. 11 
4 . If the be avior is not the responsibility of the 
school, mark the item with a 11 4. 11 
This anproach was used since it must be assumed that 
the local corununity tnrough the school board is responsible 
for determinin the educational oojectives of its chools . 
These objectives can be stated in terms of desi aole behavior 
of graauates since the effectiveness of an educational ro-
ram can be evaluated in hov learning activities have chan ed 
t.e behavior of stu ents in desiraole ways . 
All of the statements listed on the ehavioral Outcomes 
- Jort reflect desira~le behavior of young people but only 
so e of tre specific behaviors mentioned should oe the re-
sponsibility of the school since there are limitations as to 
time, staff, and facilities . Also, the school has been 
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established by the community to accomplish some things that 
are not usually accomnlished elsewhere, such as reading and 
writing the English language clearly and with understanding, 
so these objectives will naturally rate higher than many 
others . 
II. DET['_; ~J:IlTI:'J Tilli .-IBS ULT::; 0.tl' THE QUEST IO r:: I.:IB 
After the 3ehavioral Outcomes Q- Sort Questionnaire 
has been administered, tables must be constructed to show 
the results . This evaluation is done by graduate students 
and the results from each group participating are tabulated 
separately . That is, the answers given by the seniors will 
be on a different table than the responses given by the 
teachers . In this way similarities and differences in 
opinion can be readily observed . It has been th practice 
in the nast to list these results on three tables--seniors, 
teachers, and patrons . The patrons include parents , school 
board members and other interested narties . 
These tables show the mean (or average) rating 
given to each statement . A copy of a sample table may be 
found on the next five pages and the steps used in determining 
the results will be listed following the table . 
SUMMARY OF PARENTS' AND SCHOOL BOARD'S OPINIONS 
BIRD CITY PUBLIC SCHOOLS 
RELATIVE 
REQUENCY DISTRIBrTION RESPONSIBILITY 
) . ITEM MEAN 1 2 2 4 2 6 z 8 2 1 2 J 4 
Has a desire for learning. 7.67 0 0 0 0 2 4 7 10 0 7 11 11 3 
Has moral values to give direction to 7.00 0 0 1 4 7 3 11 6 3 22 7 
his own life. 
Has respect for the law. 6.88 0 0 0 9 13 8 1 0 14 19 0 
Can read the English language with 6.82 0 2 0 2 4 8 14 1 18 13 0 0 
understanding. 
) Has an understanding of the Constitution 6.67 0 0 1 0 4 8 12 7 17 12 3 0 
and government of the United States. 
.j, Works well with others holding cliff e ing 6.48 0 0 0 3 5 8 8 8 1 0 16 15 2 
views, still maintaining his own views, 
ideas, and standards. 
7 Is skilled in listening and observing. 6.48 0 0 2 3 8 2 6 1 11 13 8 0 
1 Can speak the English language clearly. 6.30 0 2 1 3 1 7 12 5 2 14 16 3 0 
/ Has an interest in and respect for his 6.30 0 0 0 7 11 9 5 0 0 14 18 ) 
fellow man. 
5 Can write the Eng ish language clearly. 6.24 0 0 2 2 5 8 9 7 0 23 10 
0 0 
7 Knows satisfaction and pride in good 6.18 0 2 0 2 2 14 7 5 1 0 18 15 
0 
workmanship. I-' 
3 Respects honest dif erence of opinion. 6.09 0 0 2 3 4 10 9 5 
0 0 13 15 4 I-' 
l'EM FREQUENCY DISTRIBUTION RESPONSIBILITY 
). ITEM MEAN 1 2 J L~ 2 6 z 8 2 1 2 J 4 
3 Is especially careful to apply the 5.82 0 1 1 2 8 11 7 3 0 1 14 15 2 
principle of full respect of the 
personality of the individual when he 
represents cultural, racial, and religious 
interests different from his own. 
7 Becomes a good member of work groups. 5.73 0 0 1 3 8 14 6 0 1 13 16 2 
1 Can -work and play with others. 5.67 0 1 0 3 13 9 4 2 1 0 19 14 0 
0 Has developed his intellectual ability. 5.61 1 1 J 5 7 5 4 3 4 9 16 5 2 
6 Understands the major problems and 5.55 0 0 3 4 9 10 4 2 1 2 19 10 0 
issues facing us in our relations with 
other peoples of the -world. 
4 Has a basic knowledge about the various 5.48 0 1 J 4 8 8 6 3 0 16 15 2 0 
sciences. 
9 Unders'binds the scientific method and 5.48 0 1 2 J 12 7 6 2 0 14 12 6 0 
its application to problem-solving. 
1 Maintains democratic family relation- 5.42 0 0 1 6 11 10 3 2 0 0 1 20 12 
ships. 
·2 Has standards to guide his expenditures 5.39 0 1 1 7 6 11 7 0 0 0 5 20 7 
of money in personal living • 
. 8 Recognizes the family as a social 5.30 0 0 2 4 15 8 2 2 0 0 J 21 8 
institution. 
6 Protects his own health and that of his 5.24 0 2 1 8 8 7 4 3 0 0 5 21 6 I--' 
dependents. I\) 
- - -
l'EM FREQUENCY DISTRIBUTION RESPONSIBILITY 
). ITEM MEAN 1 2 J 4 2 6 2 8 2 1 2 J 4 
5 Has an understanding of scientific 5.15 0 0 9 12 7 3 1 0 8 22 3 0 
advances and their contribution to the 
general welfare. 
5 Accepts his civic duties. 5.15 0 1 3 6 8 10 5 0 0 1 8 21 2 
1 Solves his problems of counting and 5.06 0 1 .3 10 7 5 5 2 0 9 19 .3 1 
calculating. 
1 Has recognized his own potential and 4.94 3 2 3 6 5 7 1 5 1 J 14 11 4 
accepted his limitations. 
6 Ras some opinions on economic affairs of 4.88 0 2 1 7 16 .3 4 0 0 4 8 17 2 
the community and its organizations and 
institutions based on his study of them. 
Understands the basic facts concerning 4.88 0 0 4 9 10 7 3 0 0 4 18 10 
health and disease. 
2 Takes appropriate measures to safeguard 4.85 0 0 4 9 13 2 5 0 0 0 7 15 8 
his economic interests. 
0 Understands the requirements and 4.85 0 3 5 5 7 9 2 2 0 3 15 1J 1 
opportunities for various jobs. 
9 Understands competing economic systems, 4.82 0 1 4 5 13 7 2 0 0 5 22 5 0 
such as communism. 
.3 Has a connnand of social courtesies and 4.73 0 2 2 8 15 4 1 0 4 19 5 
sld.lls needed in interpersonal relation-
ships. 
4 Uses some leisure time to read for 4.73 0 0 5 8 10 7 2 0 0 1 10 11 8 I--' l.,J 
pleasure and information. 
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l'EM FREQUENCY DISTRIBUTION RESPONSIBILITY 
). ITEM MEAN 1 2 J 4 2 6 z 8 2 1 J 4 
Is sensitive to the disparities of human 4.06 0 3 12 6 6 4 2 0 0 0 9 21 2 
circumstance. 
Appreciates the social value or various 4. 03 2 2 5 14 7 1 1 1 0 0 16 15 2 
kinds of work. 
5 Works to improve the heal th of the 4.03 6 5 6 10 4 1 0 0 1 1 30 1 
oonnnunity. 
) Is sld.lled in social behavior. 4.00 0 7 5 9 6 5 1 0 0 8 23 1 
3 Has a sense or historical time and of 4.00 1 6 8 5 7 3 2 1 0 8 13 9 2 
cultural perspective. 
3 Is sld.lled in homemaking. 3. 9 1 6 7 7 8 1 3 0 0 0 4 23 6 
5 Appreciates beauty. 3.88 2 3 8 7 10 3 0 0 0 1 8 16 5 
2 Understands in a general wa:y the basic 3. 88 1 J 7 11 10 1 0 0 0 5 18 9 1 
facts of heredity and eugenics. 
1 Understands social structures and soe1.al 3.85 1 2 
.., 1.5 ,., 1 0 0 0 2 8 7 j j 
rocesses. 
6 Has developed specialized vocational 3.70 3 6 6 9 6 0 2 0 1 8 16 7 1 
competency. 
8 Has had volunteer -work experience related 3 67 0 11 5 4 0 3 0 0 0 2 7 13 10 
to occupational choice. 
l Participates in artistic and aesthetic 3.36 0 12 8 6 3 4 0 0 0 4 16 11 1 
activities. 
I-' 
Is a participant and spectator in many 2.85 5 10 3 6 3 0 0 0 1 19 11 2 \Jl. 
sports and other pastimes. 
16 
To obtain the results found on the preceding pages 
these steps should be followed: 
1 . In order to find the average rating for each 
statement, the evaluator must first determine 
the total number of points given to a specific 
behavior and then divide it by the number of 
individuals completing the questionnaire. For 
example: On the preceding table under Frequency 
Distribution, which shows the way the various 
individuals ranked a statement, it can be seen 
that for the first item (ff40 . Has a desire for 
learning . ) two (2) individuals ranked this item 
nU!Ilber 5; four (4) ranked it number 6; seven (7) 
ranked it number 7; ten (10) ranked it number 
8; while ten (10) gave it the highest possible 
rating of 9. 
2 . It will be found that upon adding the number of 
points given to this item you will have a total 
of 253 points . Since 33 peoule participated in 
completing this narticular form, the total num-
ber of points (253) should be divided by 33 
giving a mean (or average) rating of 7.67 to 
this particular item. 
3. All of the means should be figured first and then 
arranged in a descending order of importance . 
It can be seen by looking at the preceding table 
that there were no other items which 1ad an 
average rating higher than 7.67 so tha t item 
(J4o. Has a desire for learning) is placed first 
followed by its frequency distribution ratings. 
The next step in evaluating the questionnaire results 
is to determine the relative responsibility of the school, 
home, or community in developing suecific behavior patterns. 
As mentioned earlier in this report,individuals participating 
in the study have been asked to indicate whether they think 
it is the major responsibility of the school, the home, or 
the community to develop certain behavior patterns . If the 
person felt the specific behavior mentioned was a major 
responsibility of the school, he marked it with a 11 1 11 ; 
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if he felt the responsibility belonged to both the school 
and home but mainly to the school, he marked it with a 11 2 11 ; 
those behaviors that he thought were some responsibility of 
the school but the major responsibility of the home, commun-
ity, or other social agencies, he marked with a 11 311 ; and 
finally, if he felt it was no responsibility of the school, 
he marked it with a 11 4. 11 These numbers must then be tabu-
lated, but it is a very simple process. The evaluator merely 
goes through the questionnaires and marks all the "ones" given 
to a specific i tern, the 11 twos, 11 etc. If, after completing 
the tabulation, a specific behavior has been given more "ones 11 
and "twos 11 than it has 11 threes 11 and 11 fours," it is considered 
to be a responsibility of the school. A larger perrentage 
of 11 threes" and 11 fours 11 makes it a resuonsibility of the 
parents and other social agencies in the community. These 
items should be arrangea on separate pages and the items should 
be listed in a descending order of importance. The items 
r e ceiving the most ones would naturally be listed first on 
the table giving the school's responsibility as it is the 
behavior considered to be the most important responsibility 
of the school by one particular gro~p. An example of a method 
of arrangement of these results may be found on the following 
two pages. 
General Objec ives 
RES O SIB L TY OF THE SCHOO 
(Parents 
60. Has develope his intel ect a a ili y 
O. •as a desire for lear~ ng 
2 • I as r c gnized his rr:. - :, '_. al .i.ccepte 1 s irni tations 
7. Knows satisfaction and pridu in good workmans p 
33. as deve ope his speci ize academi tal .nts 
. th oc al Science Language Arts cience HPSR uidance 
59 47 ( /.j.J 2 1:> 
36 7 '.J.9 3 
50 25 J5 
8 29 32 














As can be noted on the preceding pages, the responsi-
bilities are divided into various categories . The snecific 
behaviors listed on the table showing the responsibilities 
of the school are divided into areas of general objectives, 
math, social science, language arts, science, guidance , fine 
arts, health and physical education, and practical arts. 
The behavior patterns considered to be the major responsibil-
ities of the parents and other social agencies of the 
community are listed under the areas of moral values, 
personal economics, social skills and understandings, 
citizenship, family relationships, occupational choice, 
aesthetic apureciation, and leisure time activities . 
In order to determine under what category a specific 
behavior should be listed, the evaluator may look at the 
examples on the preceding pages to see where it has been 
placea in the past. If the item has been consid~red to be 
a responsibility of the parents in these examples and, on a 
different survey, becomes a responsibility of the school, 
the evaluator should simply use common sense to determine 
under which area it should then be listed. For examnle: 
On the survey used for these examples, item #27 (Has respect 
for the law) was considered by those completing the 
questionnaire to be more a resnonsibility of the parents 
than it was of the school so it was placed on the chart 
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showing responsibilities of the parents and other agencies , 
and listed under the area of citizenship . If , however , 
another survey showed it to be more of a responsibility 
of the school , it would oe placed on the school res~onsibility 
chart and could be listed under the heading of social science . 
Upon the completion of these charts and tables , the 
graduate students should have enough copies made of each to 
distri oute among the t eachers and patrons when the survey 
team again visits the school . In addition to mimeographed 
copies of the previously mentioned taoles and charts , it has 
be en the practice in the oast to have the charts showing the 
relative responsibiJity of the school, home , and other agen-
cies made into slides which can be projected onto a screen 
and discussed with a large group . To have slides made the 
gr aduate student should take copies of the charts he wishes 
to have reoroduced to the visual - aids laboratory in Picken Hall 
at least two weeks before the completed slides are needed . 
III. .i:,., PlA JA~IO -J O.t1' THE HE.:3UlT~ 01" TBE QUE 'TICNNAI IB 
These tables, charts, and slides should be comuleted 
before proceeding to the next step in the survey which is the 
presentation of curriculum evaluation sheets to the teachers . 
This meeting of the teachers will offer an opportunity to 
explain the results of the Behavioral Outcomes Q-Sort 
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Questionnaire as well as the Relative Responsibility Charts . 
It is also wise to plan a meeting of the narents, school 
board , and other patrons on this same visit to the school 
so that they too can be informed of the results of the 
questionnaire . The meetings should be held separately , 
however, as the meeting of the teachers will include the 
distribution and explanation of the curriculum evaluation 
sheets . 
These meetings should include an explanation , )Y the 
directors or graduate students conducting the meeting , con-
cerning the fact that the order of i~~ortance of these 
desirable behavior uatterns is not as important as the fact 
that all of tne o:Jjectives hold .§..Q.ll§_ im1)ortance . A wide 
variety of ans\•Jers will be found on a questionnaire of this 
tyue as it is a natural inclination for each individual to 
decide that what he has learned is so vital that everyone 
else should know it, and what he does not know or ap~reciate 
is unimportant or not worth knm.,ring . 
There will be, however, certain general ooj-2ctives 
which should oe the aim of the entire program . In looking 
at the previous pages showing relative resoonsioility, it 
can be seen that the general objectives wnich were considered 
to be the major responsibility of the school on one oarticular 
survey included the following five items: (1) Has developed 
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hi s intellectual ability , (2 ) tlas a desire for learning , 
(3 ) Has recogni zed his own potential and accepted his 
l i mitations , (4 ) Knows satisfaction and pride in good 
workmanship , and ( 5) Has developed his specialized academic 
t alents . 
It should oe stressed tnat these general objectives 
shouli be the aims of the entire program . A broad compre -
hensive program should then be developed that enables some 
individuals to develop their abilities in mathematic0 and 
science while others Jevelo:J a competence in foreign 
languages , art , music , i11dustrial arts or hornemaki g. 
'he main poi:it to be emphasized is that what is 
desirable for one individual may not always be suitable for 
someone else . The curriculum must be planned , however , to 
best meet the needs of tha ma jority . The r sults of the 
Behavioral Outcomes Q- Sort certainly o not suggest the 
removal of any part of the curriculum but stress the impor -
tance of evaluating the program in terms of the priority of 
the outcomes . Example: Pl acing homerw.k ing in its proper 
persJective to the total eiucational program 
The learning activities related to basic education 
should have first consideration in terms of time and effort 
devoted to them , out it must be remembered that a comprehensive 
program i s essential to the development of soecial a cademic 
24 
and non - academic talents . 
It should be stated at this meet ing that the relation-
ship of these behavioral outcomes to the entire program will 
become more evident as the survey continues . 
CHAPTErl III 
CU·HICUl UM ,'VALUA'.I:'ICIJ JHE TS 
Prior to the meeting of teachers mentioned in the 
previous chapter, graduate students assigned to a particular 
survey should assemble adequate curriculum evaluation sheets 
for that particular school system . These sheets vary 
according to the area in which a person may be teaching . 
It is necessary , therefore, for the graduate students to 
know how many first grade teachers there are in the system, 
how many Bnglish teachers there are, etc . This material is 
com bined into separate packets along with printed directions 
for filling out the forms . As mentioned preciously , there 
are a variety of forms but only two have been included in 
this report and will be found at the end of this chapter . 
One shows a form used by kindergarten teacherc for the art 
area while the other is designed for the use of algebra 
teachers. 
I. Pl.ES:S1\TTATICn OF CU3.RICUI. UM INFOBMATIOIT GATHE UNG DEVICES 
After the teachers have been informed of the results 
of the Behavioral Outcomes Q- Sort conducted in their community, 
the graduate students should distribute the curriculum 
evaluation sheets. Directions are then given and questions 
answered by the directors of the Educational Field Service . 
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A few of the specific directions include such items as: 
1. If you teach areas not included on these curric-
ulum evaluation forms, please list them on 
supplementary sheets . ~hey may be secured 
from your principal ' s office . 
2 . If there is insufficient soace provided on the 
evaluation forms for listing major experiences 
or units, please use supulernentary sheets . 
These may be secured from your principal ' s 
office . 
3. In the space provided for total time in each 
area, nlease list the time to the nearest 
hour alloted each area in a year . 
4 . If you answer the question, "Do you use unit 
plans? 1', no, please list the major topics 
you teach in each of the areas in the snace 
allotted for listing units . 
5. In class es such as physical education, music, 
etc ., please deduct the amount of time in 
which there is no instruction • .rior example : 
time used in dressing and showering , setting 
up chairs for band , etc . 
A table is also included in the packet of evaluation 
forms which makes it quite easy to figure the ~1umber of hours 
per year spent on a uarticular area . J:t'or example: If a 
sixth grade teacher spends 40 minutes per day , 5 days a week, 
on arithmetic she/he can tell by a glance at this table that 
this amounts to a total of 120 hours per year. 
It is stressed by the directors that the forms should 
be as comple te as possible . Also, emphasis is placed unon 
the point that the information on the forms will be strictly 
confidential. After tho forms are completed by the teachers 
they seal them in envelopes themselves. In this way they are 
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never seen by the administrators of the school and are not 
opened until they reach the Educational Field Service. 
II. EVALUATING THE CU~RICULUl :JATA 
After the forms reach the Educational Field Service 
Office, it has been the practice in the past to place this 
information on flow charts which then show what is being 
taught in a given subject or area from the kindergarten and 
first grade through the twelfth. ~or example: A long roll 
of pauer would be divided off into thirteen areas for each 
of the grade levels from and including kindergarten through 
twelfth grade. By using the information found on the 
curriculum evaluation sheets, graduate students would list 
under each grade level the experiences that were being pro-
vided at that time in, for instance, the science area. 
They would also include the time alloted to th _ teaching 
of science at each grade level. Additional flow charts 
would be made for the areas of social studies, language arts, 
mathematics, practical arts, fine arts, and health and 
physical education. 
lthough the use of the flow chart is quite effective, 
it is also quite time consuming. Information is first trans-
ferred to the flow sheet which enables the graduate student 
to see quite easily how much time is being spent on a 
particular area and what experiences are being provided. 
This must then be summarized, copied, and later ty9ed before 
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sending the material to college consultants . It is hoped 
to use a plan in the future where information from the 
curriculum evaluation sheets is merely dictated into taoe 
recorders and this material is then typed into summaries to 
be sent to consultants . 
III. COLLEGE COJSUlTANTS 
Special consultants from the staff of Fort Hays 
Kansas State College cooperate in offering recommendations 
in each of the curriculum areas. These consultants include 
specialists in the fields of elementary education, art, 
health and physical education, English, foreign languages, 
science, mathematics, social studies, music, economics and 
business, home economics, snecial education, driver's 
education and industrial arts, and the library. 
The graduate students working on a survey take the 
summaries of information received to the consultants where 
they may or may not go over the material at that time with 
the specialist . Some consultants prefer to work with the 
graduate student making recommendations immediately while 
others may want time to go over the material and write their 
ovm suggestions . If the latter arrangement is used, an 
aupointment should be made with the consultant to pick up 
the material as soon as uossible . When the information is 
taken to the consultants a copy of the following letter should 
accompany the material . 
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!rom - Education Field Service Proj ct Director, Dr. Gordon P~ic and 
Dr. LaVisr Staren. 
ro - Subject M tter Area Con ultantso 
,ubjects: Evaluation of Curriculum 0 
We are submitting to you slll'1!'1ary of info tion r garding the curric-
1lum of (Bird City, Tribune, Plainville, Oberlin). This information wae 
:ompiled by gr~duate tudents from the s veral divi ions and dep run nts h re 
it Fort Hays who re enroll d curricul cl sses. 
The material has not been dited by th proj ct directors or graduate 
!lssistante for f, ar of changin 7 or mi interpreting the information upplied 
oy the classroo teachers of the schoolJ 
It is desired th t you, s 
~hange the reco endation ct.ion 
ult.ant, will edit and dd or 
ry of the total program. The 
tnformation garding hours and the informa ion outlined under 9CurriculW!l 
Svaluativ Outline 9 should not b chang d as it i th hasic da f't'O the 
r-esearch tool 
Graduate students here t Fort Haya m de the reco!Tlfflendations found in 
the sections titled 1 Rec01nmendations•, and it is rec?gnized that they r not 
expert, but re willing wor era. You, aa colleg consultant, are b 1ng 
asked to implement and reinforce the recommendations in order that the curric-
ulwn in this public school sy tem may be ir.tprovedo 
We would also like to h ve you go, s a rt of a consulting team, to this 
school system to justify de borate on the recommendations. The dates for 
our visits to the school will be t follo.nng the completion of the writte 
r eport., 
If we can be of any help to you or if you ar in need o! additional inf.or= 
mati on, please contact us. 
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As the r ecommendations by consultants are completed , 
final summaries can be written and given to the typist in 
the Educational Field ervice Office who will cut the stencils 
for the finished reuort . 
Following this chapter will be found the two examples 
of curriculum evaluation forms that were mentioned previously 
in this report . 
Ar as Teacr 
Yes 
Tnisr lll~ _L [l 
No One Year 
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C UTERIA .r Ort CHECKING D }i'TS OF Flif I CU tICUl UM RE C .. TS 
Since a final report contains such a large amount of 
material it is wise to have some type of check sheet to 
insure the inclusion of all necessary facts . 
Each section of recommendations for a specific area, 
for instance, should be preceded by a page showing both the 
teachers ' and the narents ' responses regarding what they 
feel the school ' s responsibilities should be in that 
particular area . ~or example: Page 18 of this report 
lists un er science the numbers of five statements which 
the parents participating in this survey considered to be 
the responsibility of the school. By checking the sixty 
statements of desirable behavior , the graduate student can 
determine what these five responsibilities are and list them 
along with those statements which are considered by the 
teachers to be the resnonsibilities of the school . 
This page is followed by recommendations for each 
grade level in that area . Curriculum evaluative outline 
data is given for each grade showing what has been taught 
in the past and recommendations are then included with 
suggestions to imnrove the program . 
t the end of each section of area recommendations , 
a summary of recommendations should bJ included for the entire 
program . This wi ll mean that there will be a tot al of seven 
summaries --one each for the areas of science , social studies , 
language arts , mathematics , practical arts , fine arts , health 
and physical education . 
In addition to these area recommendations there should 
be a section on co-curricular activities, giving an evaluation 
of the present program and including recommendations for its 
imurovement, and a summary of recori111endations for the total 
library program . 
The conclusion of the renort should include a summary 
relating the outcome of the Behavioral Q- Sort Questionnaire 
in this school system to their pres 0 nt urogram and should 
point out specific racommendations which might strengthen 
the school's program in developing certain desirable behavior 
patterns . 
The best method for developing a check she9t is to 
look through a nrevious re)ort done by the Educational ield 
Service . This will give an idea as to the ty~e of format 
that has been use in the nast and offer suggestions for the 
writing of the introduction . Improvements can no douJt be 
made, and should be made , with each succeeding re)ort . 
However, the following list is offered as a basis for check-
ing final reoorts . 
I . Title pages . 
A. Title page giving name of narticular report . 
B. Title page giving names of consultants and 
research team . 
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C. Title page giving names of members on the 
Board of Education and names of administrators . 
D. Title page giving ac1L'1.owledgerr.ents to the 
citizens of the community , the administrators , 
the teachers , and the college consultants . 
This page should also inc~uje a listing of 
the college consultants assisting with this 
report . 
II . Taole of Contents . 
III . Introductions . 
A. General introduction including information 
concerning how the study is requested and 
how it is developed . 
B. Intro uction explaining the Behavioral Outcomes 
Q- Sort , how to deter::-:ine responsibilities 
from the Behavioral Outcomes , and the pri -
ority of importance of desirable behavioral 
outcomes . 
C. Tables showing results of Behavioral Q-Sort . 
1 . Summary of parents ' and school board ' s 
ouinions . 
2 . Ju.mmary of teachers • and administrators' 
opinions . 
3. Jmimary of seniors • opinions . 
4. esponsibility of the sc ool (parents) . 
5. nes_ponsibility of other agencies (parents) . 
6 . ~esponsibility of the school (teachers) . 
7. ~esponsibi1ity of other agencies (teachers) . 
IV . rea reco=mendations 
Science 
1 . Summary of relative resoonsibility from 
Science 3ehavioral Outcomes Q-Sort . 
2 . Curriculum evaluative outline data and 
recommendations for grades kindergarten 
through twelve . 
3 . Summary of recommendations for the total 
science program . 
B. Social Studies 
1. SUIIL..ary of relative res~onsibility from 
JOcial Studies ' Behavioral Outcomes 
Q- ::;ort . 
2 . Curriculum evaluative outline data an ' 
recommendations for grades kindergarten 
tr·_rough twelve . 
3. Summary of recommendations for the total 
social studies • program . 
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C. Language Arts . 
1 . Summary of relative responsibility from 
Language Arts ' Behavioral Outcomes 
Q- Sort . 
2 . Curriculum evaluative outline data and 
recommendations for grades kindergarten 
through twelve . 
3. Curriculum evaluative outline data and 
summary of recommendations for foreign 
language urogram . 
4- . Summary of recommendations for the total 
language arts ' program . 
D. 1athematics . 
1 . Summary of relative responsi bility from 
}ta thematics ' Behavioral Outcomes Q- Sort . 
2 . Curriculum evaluative outline data and 
recommendations for grades kindergarten 
through twelve . 
3. Summary of recommendations for the total 
mathematics ' program . 
E . Practical Arts . 
1 . Summary of relative responsibility from 
Practical Arts ' Behavioral Outcomes 
Q- Sort . 
2 . Curriculum evaluative outline data and 
recomEendations for the areas of home -
making education, industrial arts , bus-
iness education, and driver education . 
3. Summary of recommendations for the total 
practical arts ' program • 
.ii . Fine Arts . 
1. Summary of relative res DorL.J ioility from 
Fine Arts ' Behavioral Outcomes Q ort . 
2 . Curriculum evaluative outline data and 
recommendations for grades kindergarten 
through twelve in the areas of music 
and art . 
3. Summary of recommendations for the total 
fine arts• program . 
G. Health and Physical Education. 
1 . Summary of relative res pons ibility from 
Fealth and Physical ~ducation Behavioral 
Outcomes Q- Sort . 
2 . Curriculum evaluative outline data and 
recommendations for grades kindergarten 
through twelve . 
3. List of tested and ap1roved play equipment 
and supplies . 
4- . Summary of recommendations for the total 
health and physical education program . 
V. Co -curricular Activities . 
A. Curriculum evaluative outline data and 
recommendations for the co - curricular 
activities program . 
VI . Library . 
A. ~ummary of recommendations for the total 
library urogram . 
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VII . 3ummary of total r eport . 
A. Each area of study--science, social studies, 
language arts, mathematics , practical arts, 
fine arts, and health and physical education--
is summarized in regard to how well the 
uresent program is meeting the expectations 
foill1.d on the Behavioral Outcomes Q- Sort . 
VIII . ppendix . 
A. May include a proposed schedule for a 6- 6 
school plan if the school is presently 
O)erating ill1.der an 8-4 olan . 
B. May also include plans for a 6- 3-3 system if 
the commilllity is large enough . 
CHAPTER V 
3UMMA..'tY 
A study of this type allows for evaluation of the 
present school program by a group who can give relatively 
unbiased opinions. The trips to this school by the survey 
team will probably be the first time this group has ever 
been in the community , other than to just pass through the 
town, and , as a result, there will be no past influences 
from previous circu.ms tances in the school or community . 
'.rhe survey team also has the opportunity to see a 
broad over - all picture of the school curriculum. There is 
a natural tendency for each teacher in a school system to 
see very little beyond his or her own field, and this makes 
it difficult to view the curriculum as a complete and 
comprehens ive program . 
Each teacLer is given a copy of the final study which 
ena bles them to know what another person is teaching and to 
give them ideas and suggestions on now they might build on 
the student's previous knowledge and also offer new experiences . 
